Prairie View A&M University

Digital Commons @PVAMU
All Theses
8-1948

Improving the English Usage of the Students of Jarvis Christian
College 1947-1948
Ora Lee Carey
Prairie View A&M College

Follow this and additional works at: https://digitalcommons.pvamu.edu/pvamu-theses

Recommended Citation
Carey, O. L. (1948). Improving the English Usage of the Students of Jarvis Christian College 1947-1948.
Retrieved from https://digitalcommons.pvamu.edu/pvamu-theses/643

This Thesis is brought to you for free and open access by Digital Commons @PVAMU. It has been accepted for
inclusion in All Theses by an authorized administrator of Digital Commons @PVAMU. For more information, please
contact hvkoshy@pvamu.edu.

IMPROVINGTHEENGLISH USAGE Of THESTUOf.NTS
Of JARVIS CHRISTIAN COLLEGE 1941-1946
CAREY
1948

IMPROVING TEE ENGLISH USAGE OF THE STUDENTS OF JA..~VIS

CHRISTIAN COLLEGE 1947-1948

By

Ora Lee Carey

A

Thesis in English Submitted in Partial
Fulfillment of the Requirements
for the Degree of
Master of Science
in the
Division of Arts and Sciences

of

Prairie View Agricultural and Mechanical College
Prairie View, Texas
August, 1948

33073

Approved by:
Major Pro.fessor
Minor Prof'essor

Study

Date :

DEDI CATI ON
The writer wishes to dedicate
this thesis to her husband , F . C. Carey ;
to her father, Tom Randall; and to her
sister , Ola B. Haskett .

ACKNOWLEDGMENT
The writer gratefully acknowledges her indebtedness
to Professor S.
Mrs . E .

o.

u.

Spalding , instructor and advisor ; to

Vih.eadon, acting head of the department; and to

Dr. J.M. Drew, Head of the Division of Arts and Sciences,
for the valuable assistance given by each in the completion of this study .

The writer also wishes to express her

appreciation to the faculty of Jarvis Christian College
for their assistance in obtaining the data for the study .

TABLE OF COl-JTEUTS
Pago

Chapter
I . The Problem and Its Scope
Origin of the Problem

. . . . . . ... . .. . . . . . . . .
.. ... .. . . . . . . . .. . . . .

1
1

Statement of the Problem •••••• ••••••••• • •

1

Need for the Study . ........... . .. . • · · • · • •

2

Delimitations

3

. . . . . . . . . .... .. .. . .. . . . . . . . .
Definition of Terms . . . ... ... ..... . . . . . . . .
Method of Procedure . .. . . . . . . . . . . . . . . . . . . .
II. Previous Research • • • • • • • . • • . • • • • • • • • • • • • • . • • •
III. Improving

3
4

6

ritten Expression ••••••• •• ••••••••

12

Organization of a Supervisory Comm:ttee ••

12

Work of the Supervisory Cor:mittee ••. ••• ••

12

'

Format i on of Standards for Correcting
Written Compositions
The Proficiency Test

. . . . . .. . .. . . . . . . . .. . .

.......... .. ...... ...

12
13

Periodical Check- up on Progress of Stu-

. . . ..... .. . . .. . . .. . .. ... . . . . . . . . . . . .

15

IV . Improving Oral Rxpress1on ••••••••••••••••••••

24

Op~ortunities for Oral Expression • • •••• ••• .

24

Class Discussions • • •••.•••••••••• • • •• ••••

25

Book Reports ••••• ••••• ••.. • ••••••••.•••••

26

Panel Discussions •••••••• .•••• • •••••• •• ••

28

Current Event Reviews ••••••••••••••••••••

29

Participation in Chapel Programs • • •••••••

30

Inter-Collegiate Debating ••••••••••••••.•

31

Dramatics . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

33

dents

V. Sunnnary, Findings, Conclusion, and

TABLE OF CONTENTS (Continued)
Chapter

Page

.. . . .. . .. ..... . . . . . .. ..
Bibliography •••• • •.• . . . . . . . . . . . . . . . . . . . . . . .
Appendix ........ ...........................
Recommendations ••..•

35
39

41

CHAPTER I
THE PROBLEM AND ITS SCOPE
Origin of the Problem
The vrri ter has been an instructor in the English
department of Jarvis Christian College at Hawkins, Texas
since October, 1943.

As a teacher of English in the col-

lege, she has observed the lack of skill with which the
majority of the students in her classes express themselves .
Conferences with other instructors of the college revealed
that the same lack of proficiency was shown in the speech
and writing of the students of the classes taught by these
instructors.

The writer noted the errors in grammar , the

awkward sentence structure, the incorrect spelling, and
the improper arrangement of the written work of more than
50 per cent of the students in her classes; these observa-

tions, plus the observation made by all of the other
instructors of the college and the remedial measures suggested for making Freshman English more functional, were
given in a report of the National Council of the Teachers
of English 1

led her to think of what might be done to help

the students of Jarvis Christian College improve their
English usage ; thus , the problem arose .
Statement of the Problem
The main purpose of this study was to set up a work111

The Curriculum Connnittee Report of the National
Council of The Teachers of English," College English,
March, 1946 .

2

able program for improving the English usage of the students
of Jarvis Christian College .

This involves four minor prob-

lems: (1) to formulate methods for improving the English
usage in written expression; ( 2 ) to arrange adequate opportunities for oral expression of both a formal and an informal nature ;

( 3 ) to measure , if possible , the progress

of students during the time the program has been in operation ; and (4) to make reconnnendations for the adoption of
the program for a peri od of four years, so as to be able
to determine the effec t of the program on the English
usage of the present Freshman class, at the close of their
four years in college .
Need for the Study
It is the opinion of the writer, that students who
are unable to express themselves with a r easonable degree
of proficiency, after spending from three to four years in
college, are in need of help in acquiring skill in expressing themselves in both written and spoken English .
There is no indication that this problem of lack of proficiency among college students in English usage has been
solved in other colleges of the country, according to
Edward F . Potthoff, an instructor in the University of
Illinois, that large proportions of college graduates and
of upperclassmen, generally, are deficient in the use of
written and spoken English. 1
1

College teachers of English

Edward F. Potthoff, 11 The Program for I mproving the
Students' Use of English at the University of Illinois."
College English , December , 1 945 , p . 1 58 .

3

are in agreement that something should be done to remedy
11

this situation .

This condition is widely r ecognized and

deplored by school officials as well as by teachers of
English . " 1
The English situation of Tennessee is applicable to
the situation as it exists in schools and colleges throughout the country, as various educators , other studies 2 and
surveys 3 have pointed out ; hence , the need for this study .
Delimitations
This study was limited to the 236 students of Jarvis
Christian College at Hawkins, Texas, because the investigator, who is an instructor in the English department of the
college , has been able to acquire a first hand knowledge of
the deficiencies of the students of the college in English
usage .

The proximity to the problem has made it easier to

formulate and to follow a program for the improvement of the
situation .
Definition of Terms
The term

11

English usage" as used in this study may

be defined as being

11

The mode of speaking, writing; , and

reading the English Language • 114
this study to mean

correcting

"Improving" is used in
or

making be-:t-t.er th~ -Eng-

lish usage of the students of Jarvi ~ Cm>-i-e4:iian College--.
1

John C. Hodges, "The State-wide English Program
in Tennessee , " College English, May, 1945 , p . 448 .
2
3

Potthoff, On , Cit . , pp . 158- 163.

Amanda Ellis, 11Do They Speak, Read , and "'/rite Well?"
News Letter of the College English Association, December ,
1946 , pp . 1 - 6 .
4
Cross and Carney, Teaching English in High Schoo~s,
New York : Macr.iillan Company, 1939, p . 11 .

4

Method of Procedure
The data used in the study were derived from periodic observations of the written work of the students of
Jarvis Christian College for the first semester of the
school year 1947-1948; conferences of the Supervisory
Committee with the other instructors of the colle~e; and
from the articles , and unpublished material related to the
problem .
The first phase of the study consisted of a review
of the literature related to the problem of the writer, or
a review of previous studies that were of a similar nature ,
for the purpose of ascertaining what had b een done in this
particular field , and whether what had been a ccoMplished
could give the writer help in solving her problem .
The second phase of the problem involved the setting
up of a program for improving the written expression of the
students of Jarvis Christian College .

This consisted of

the formulation of a set of standards for correcting written composition and the securing of the co-operation of the
other teachers of the college in the use of the standards .
The third phase of the program invol ved the improving of the oral expression of the students of the college .
The basis for this consisted of arranging for adequate opportunities for oral expression for the students of both a
formal and an informal nature .
The fourth phase of the problem consisted of summarizin~ the project , the drawing of conclusions based on

5

the findings, and the reconnnendation of the adoption of the
program .

In the article,

11

The State- Wide English Program

in Tennessee , " Mr. Hodges describes a program launched in
1942, by the Tennessee Council of the Teachers of English .
The sole aim of this program is the promotion of better
~nglish.

The question naturally arises why the new empha-

sis on improving the teaching of English in the schools and
colleges of the country?

Mr . Hodges answers the question

in this manner :
Although the Tennessee schools have shown
marked improvement in many respects during the
last few decades, the teaching of English has
not kept pace with the general improvement .
Recent tests show that English is now, on the
average , the most poorly taught of all the
subjects in the high schools • • • • ' English
is the sick subject of our curriculum• • • • •
Therefore teachers have eagerly ·welcomed a
positive comprehensive program for better
English . 1

1

Ibid . , p . 449 .
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CHAPTER II
PREVIOUS RESEARCH
This chapter presents the previous research that has
been done on the problem or on similar problems; the studies found have not been numerous .
Robert Willard Langerak 1 made a study in 1937 at the
State University of Iowa, for the purpose of presenting in
detail a project for improving English correctness in high
school.

It represents an actual experiment, which was

conducted in a high school of Iowa City, during the school
year of 1936 and 1937.

In this experiment, a temporary

English program was set up as a means of increasing the
general achievement in English correctness .
The data obtained from the 1936 confidential Report
of Results revealed an English situation that was deplorable, and definitely in need of improvement; the general
working knowledge of English was most inadequate .

The pro-

gram of English instruction comprising this project was
developed as a temporary measure for increasing the standard of English correctness achievement .

The purpose of the

study was to evaluate the project in terms of the results
obtained .
1

Robert Will ard Langerak, "A Project for the Improvement of English Correctness in a Certain High School,"
August, 1937.
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The author gives the nature of the project and its
results as follows :

"A general analysis of the 1936 Eng-

lish correctness tests reveal ed typical errors, which may
be classified under three general heads:

(1) incorrect

spelling, incorrect punctuation, and (2) incorrect grammar
or usage . 111
The project was developed to overcome these errors .
The first phase of the project had to do with spelling.

A list of three thousand words , arranged in thirty

lists of one hundred words per list, were administered to
all of the students of the high school as spelling lessons .
The second phase of the project dealt with a series
of dictation exercises .

These exercises furnished an excel-

lent survey of punctuation and capitalization rules .

In

addition to this, they furnished words to be added to the
spelling tests .
The third phase of the project consisted of a series
of English correctness tests , which were administered to
the entire student body each Friday .

This phase of the

progr am furnished a survey of all three types of practical
English fundamental s .

The results indicated that more than

75 per cent of the students of the high school had a decided weakness in spelling at the beginning of the project ;
most of these students showed moderate improvement during
the year, but only one or two of each grade shov,ed excellent
improvement .

8

Although it was difficult to show the actual improvement through the dictation series , they , nevertheless,
increased the student ' s working knowledge of Bnglish.
The results of the third phase of the project indicated, through the data from tables , measured the achievement of an entire high school enrollment in a single year .
Mr . Langerak made the following recommendations:
That this project or a similar project be used by all
admi nistrators who find themselves faced with a problem in
English correctness achievement .

He recommends only a

temporary adoption of the program or a similar one to
improve the general c orrectness achievement in English . 1
Edward F . Potthoff, 2 in 1940 set up a program to
improve the students ' use of English at the University of
Illinois .

In this study, he made a statement of the pur-

pose of the program for improving the English usage of the
students, and of the basis upon which it was constructed .
He found that a written examination seemed best to reveal
the students ' proficiency in English usage .

He stated

that a satisfactory proficiency in English usage had been
made a degree requirement in the University of Illinois ,
because so many students of the school had indicated by
their expression, a deficiency in written and spoken ~nglish .

He described a new course in Rhetoric, which was

referred to as Rhetoric 5 , as being designed for a
1
2

Ibid ., p . 35 .
P"o'tthoff , Op. Cit .

9

remedial course, to be offered to students whose English
usage was unsatisfactory.
fall of 1940 .

This course was begun in the

His recommendation was, that a ,joint com-

mission on research in student English, composed of both
teachers and students, be organized to conduct further
studies , in an effort to solve some of the problems connected with the project of improving students 1 English
usage .
Walter Pennington, 1 a professor of English at the
Kansas State Teachers College made a study in 1943, which
revealed the poor command of English indicated by the students of the freshman class , which class was composed of
the regular freshman students and a unit of Navy V- 12 men .
As a result of the discovery of the deficiency on the
part of these persons of the Freshman class of Kansas State
Teachers ' Coll ege , Mr . Pennington set up a program for
improving the English usage of this group .

He initiated

the program by giving a unit of work in Freshman
comprehensive reading .

1 A in

The students read good periodicals

and made oral reports on their reading .

They also wrote

business letters , book reports, and daily themes .

They

replaced the handbook grammar with Self- Aids in English
Usage, which has features peculiarly suited to the type of
work needed by these students .

The exercises included are

progressive in difficulty ; the most significant points of
usage are taken up first .
1 Walter

This enables the students to

Pennington, "English For Today , " College
English, October , 1 945, pp . 37- 39.
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work almost i ndependently, each at his own rate of speed .
Progressive tests, which were based definitely on the work
just covered, were given frequently enough to offer sufficient incentives for working out the exercises in the text .
A final achievement test gave opportunity for objective
evaluation .
The conclusions drawn from the study were :

(1) That

the program is flexible enough to meet the varying needs
of the students of the freshman class, though the students
were a diversified group ; ( 2 ) that the program provides
work in English of a functional nature which will prove useful to the student in developing skill in expression , both
oral and written; and (3) that the program if set up and
carried on faithfully will increase a student's knowledge
of the fundamentals of English usage, without which, not
much improvement can be expected .

No recommendations were

made .
Amanda Ellis 1 reported that a recent survey of State
departments of public instruction of 165 school systems and
of 79 colleges throughout the United States, showed that
students do not read, speak, nor write well.
conclusions were drawn from the study:

The following

(a) that courses

of study in both secondary schools and colleges , should be
revised; (b) that high school teachers of English should
Amanda Ellis, "Do They Speak, Read and Write '-'fell ? 11
News Letter of The College English Association, VIII.
December, 1946, pp . 1-6.
1

11

co- operate with other teacher to insure an effective program of English usage ; and (c ) that teaching loads should
be lightened in order to enable the high school teachers of
English to give more attention to establishing better modes
of reading , writing , and speaking among high school students .

12

CHAPTER III
IMPROVING WRITTEN EXPRESSION
Organization of the Supervisory Committee
The program for improving the written expression of
the students of Jarvis Christian College at Hawki ns , Texas
was begun very earl y in the school year of 1 947- 1948 .

The

second week in September saw the organization of a committee,
composed of five persons , who were members of the Language
Arts division of the college, for the purpose of arranging
and supervising the project for improving the English usage
of the students .

The writer was the chairman of this com-

mittee , and the other members were the head of the department of Foreign Language , the head of the department of
Music and the instructors in the English department~

The

committee was to be known as the Superv isory Committee .
Its work was :

(1 ) t o solicit the co- operation of the en-

tire teaching staff of the coll ege ; ( 2) to draw up a set
of standards for correcting written composition ; {3) to
make periodic check- ups during the year to determine the
progress that the students might make, with a final checkup at the cl ose of the year ; and ( 4) to arrange opportunities for oral expression for the students .
Formation of a Set of Standards
In order to l end uniformity to the manner in which
all instructors woul d deal with the written work turned in
by the students, the members of the faculty , who were not

1:3
on the committee reconnnended that the supervisory committee
provide each teacher with instructions for correcting written composition, in a manner that would be approved by the
committee .

To comply with this reconnnendation, the members

of the committee formulated a set of standards for correcting written work . 1
The standards provided for :

(1) the arrangement of

the material, such as the placing of the title, the spacing
of the material, indentation and the observation of a margin on both sides of the paper; (2) the mechanics of composition such as spelling, grammar , sentence structure, and
punctuation; and (:3) the general directions for preparation
of term papers .
The standards were mimeographed and a copy was given
to each instructor.
The Proficiency Tests
In order to determine the weaknesses of the students
in written composition, the connnittee decided to g i ve the
students a proficiency test that would measure the students' command of written English .

Since all members of

the Freshman class had taken the Cross English Test, Form
B, the results of this test would indicate the weaknesses
of the Freshman students ; therefore, only the upper classmen would be given a test .

All of the students in the

other classes were given R. C. Williams', "A Quick Placement Test for Veterans. 112
1

Appendix A •
R. C. Williams, "A Quick Placement Test for VeterCollege English, December, 1945, p . 164.
2

ans, 11

This test was devised for use in
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the army air corps, to be given at the beginning of a
refresher course in English to their trainees .

"This test

has been used extensively; it has proved accurate with
hundreds of students , both military and civilian .

In no

insta nce. did results vary more than five per cent from
those of standardized tests . "J.
The test will readily give the teacher an accurate
indication of the students ' working knowledge of English
composition.

A copy of the test with directions for scor-

ing and administering follows:

A Quick Placement Test for Veterans
Directions:

Correct every error in grammar, punc-

tuation, spelling , capitalization, and arrangement :
We was down by the crick fishing yesterday when the
tunder and the l ightening begun .

~hey said it caused

noticable damage in certain places .

Coming in from the

fishing trip a big oak tree laid in the road .

After we

set down for a whi le we got our breathe, then we pull ed it
off the road.

Since it was very heavy .

must of use all our strengt .

My muscles is still soar .

When we finished, a airplain come by .
a motorcycle cop .
job .

All of we boys

Rite after it come

He sayed alright boys that ' s a fine

Its a good thing you coulda ben hear, othervrise some-

body might of been kill ed.

1

Ibid . , p . 1 64.

Some people never learn nothing
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about driveing .

Too many drivers never thinks of others .

When we reached home my dad sayed he knowed we was alright,
but my mother sayed she was escared allnost to death,
of the time we was gone .

all

I dont guess we shoulda went out

with them clouds in the skie .

when Im an aviater Ill pay

more intention to the weather .
How to Score:

Subtract two from one hundred for

each obvious error which the students fail to correct .
After the grades were compared, it was found that a
class in The Teaching of English had made the highest average .

An advanced cl ass in French made the second highest

average ; while a class in Religion, composed mostl y of
students who were studying for the ministry, made the lo~est average .

Spel ling proved to be the phase of composi-

tion in which the greatest number of errors was made .

Many

of tho misspelled words , contained in the test, were not
corrected by the students .
In the Cross English Test , Forn B, that was taken by
the freshman c lass , spelling was the ~hase of the examination that showed the greatest number of errors ; the vocabulary exercise had the second highest number of errors ;
punctuation contained the third highest number of errors ;
errors in grammar were fourth on the list .
Periodical Check- Up on Progress of Students
As soon as each instructor received a copy of the
standards for correcting written c omposition , a clear
explanation was made to the students of each class concerning the requirements for written expression , as indicated
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by the standards .

A copy of the standards was placed on

the bulletin board in each of the English classrooms, and
one on the bulletin board in the hall, where all of the
students could have access to it.

The instructors were

asked to make a close observation of all the written work
turned in by the students, so as to be able to d etermine
the phase of composition in which the greatest number of
errors was made, and the nature of the errors too.

To

better facilitate the periodical check- up by the Supervisory Committee, the instructors were asked to keep all of the
students' written assignments in individual folders until
the close of the first semester .

When the correction of a

set of papers was completed , the papers were brought to the
class; each student was allowed to inspect his paper .

The

errors were noted and suggestions made for correcting them.
The first check- up occurred at the close of the first
nine weeks of the first semester.

It was revealed then

that the types of errors most common to the students of
Jarvis College were:

errors in spelling, observation of

margin on both sides of the paper, errors in grammar ,
punctuation within the sentence, sentence structure, errors in the use of special marks of punctuation, end punctuation, and indentation .

Table I shows the number of

errors made in each type listed, the total number of all
errors made, and the percentage of these errors for each
type .

The total number of errors in spelling as shown by

the folders of all of the students for the first nine weeks
was 1,100, grammar 700, observation of the margin 700, and
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punctuation within the sentence, 700 .

Errors in sentence

structure, special marks of punctuation rank third in the
highest number of errors with 400 each.

End punctuation

showed a total of 300, while only 200 errors were made in
indentation .

The total number of all errors made for the

firs t nine weeks was 4,500 .

Twenty-six per cent of the

errors was made in spelling;

15 per cent was made in e a ch,

grammar, observation of the margin, and punctuation within
the sentence; 9 per cent of the total number of errors was
made in sentence structure, and in special mark of punctuation, respectively; 6 per cent was made in end punctuation and 4 per cent , in indentation .

TABLE I
TABULATION. OF ERRORS IN THE MECHANICS OF COMPOSITION AT THE
CLOSE OF THE FIRST NINE WEEKS
Type of Errors

Number of Errors

Per cent of Errors

Spelling
Grammer
Observation of Marg in
Punctuation within
Sentence
Sentence Structure
Special Punctuation
End Punctuation
I ndentation

1,100
700
700
700
400
400
300
200

15

Total

4 , 500

100

26

15
15
9
9
6

4

Incorrect spelling was found to be prominent in the
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written work of all of the classes , ,.,1th only a small percentage of students from each class doing creditable spelling .

This condition existed until well into the final sets

of papers for this .first nine weeks .

In grammar the errors

that occurred most frequently were a lack of a~reement of
verbs and their subjects , and pronouns and their antece dents .
The second check- up of the Supervisory Connnittee
occurred at the close of the second nine weeks of the first
semester .

Table II shows the number of errors made in each

type listed , the total number of all errors made and the
percentage of errors for each ty~e .

The total number of

errors made in spelling was 725, grannnar 505 , observation of
the margin 510 , and sentence structure 500 .

Errors in end

punctuation , special marks of punctuation and punctuation
within the sentence rank third in the list , with 350 errors
in end punctuat ion, 312 in punctuation within the sentence
and in the use of special marks of punctuation; 182 errors
were made in indentation .

The total number of errors made

in the mechanics of composition for the second nine weeks
was 3,096 .

Twenty-one per cent of these errors was made

in spelling ; fifteen per cent was made in each, grarnmar ,
observation of the margin, and sentence structure .

Nine

per cent of the errors rras made in each, punctuation within
the sentence and in the use of special marks of punctuation .
Ten per cent was made in end punctuation , and five per
cent was made in indentation .
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TABLE II
TABULATION OF ERPORS IN MECHANICS OF COMPOSITION AT TEE
CLOSE OF THE SECOND NINE 'iEEKS
Number of
Errors

Type of Errors
Spelling
Grammar
Observation of Margin
Punctuation ~ithin Sentence
Sentence Structure
Special Marks of Punctuation
End Punctuation
Indentation
Total

Per cent of
Errors
21

725
505
510
312

15
15

500

15

312
350
182

10

9
9

5

99+~

3 , 396
~

The percentages were rounded off to the nearest
whole number .
In Freshman Rhetoric 101 A, a very close check was
made by the writer , who was the instructor for that division , on the written work of the students .

Not only did

the instructor make a frequent comparison of the papers of
each student , but the student themselves were allowed to inspect their papers at frequent intervals for the purpose of
seeing the progress , or lack of progress , each vras making in
correcting the faults in his writing .

There are certain

advantages in permitting a student to make a periodical
inspection of his work, and to make comparisons of work
done at different times .

Clark and Eaton found these

advantages to be :
(1 )

11

It makes a student definitely aware of his ovm

mistakes
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(2)

It makes him feel responsible for correcting
his mistakes, by working diligently to do so .

(3)

It proves to the student by cold facts, whether
he has eliminated his mistakes or not . " 1

The spelling of the students in Freshman Rhetoric
101 A was poor at the beginning of the school year.

On

the papers of the first written assi gnment , there were
more than 150 words spelled incorrectly on a total of 42
papers .

By the end of the first nine weeks , the number

had dropped to 45 misspelled on a set of 42 papers .

On

the first set of papers , words of one o~ two syllables
were spelled incorrectly , such words :
abroad
any
began

cried
father
farther

off
of
piece
sad
thank
there

their
until
very
whose
v10rk
written

With the second written assignment a change
occurred in the type of words misspelled; instead of
the one or two syllable words , there were longer ones
more complicated in their spelling .

Some examples of

these words were :
criminal
conscience
draperies
sympathizing
1 c1ark

experience
nationally
poetry

prose
principal
principle

and Eaton, Modern Techni ues for
Secondary School English,
acMillan Company,
1940, PP • 172-179 .
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Two observations were made concerning the spelling on these
papers of the students of F.reshman Rhetoric 101 A; these
were : (1)

the number of words decreased steadily from one

set of papers to another until by the end of the first nine
weeks , the number of words on the last set of papers was
slightly less than 20 per cent of the number of words spelled incorrectly on the first set of papers ; and (2) the type
of word changed from the simple words of one or two syllables to words that were longer and more complicated in
their spelling .
The students of this division of Freshman Rhetoric
were asked to list the words from each of their papers that
had been spelled incorrectly, with a view to correcting the
spelling .

The instructor also listed the words misspelled

and made them into spelling lessons for the class .

The

instructo~ s ought to impress the students with the idea
tha t incorrect spelling labels one as being either
illiterate of lazy . 1

In the first of the spelling lessons given to the
students of this division of Freshman Rhetoric , only four
students made a grade of 85 per cent or above , but by the
time the third lesson was given 18 of the 42 students made
a grade above 85 per cent , with only 6 of the 42 students
making a grade below 70 per cent .
Students began to use the dictionary to help them
1

George Wiley, The Redirection of Second ar y Education, MacMillan Company, New York : 1940, p . 206 .
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in spelling words that they were not sure of ;

the

instructors urged them to form the habit of looking up
words in a good dictionary to get their correct spelling as well as meaning .

A conference of the Supervisory

committee with the other instructors revealed that the
students were improving in spelling at a greater pace
than they were in any of the other phases of written composition .

It was the opinion of most of the instructors

that approximately 25 per cent of the incorrect spelling
on the part of the students was caused by carelessness .
As soon as the students of the college became conscious
of the i mportance of correct spelling in written composition, they began to show a desire to improve their
spelling .

The result was indicated by the fewer number

of misspelled words apnearing in their written assignments.
The results noted thus far have had to do with the
significant facts indica ted by the proficiency tests and
by the check- up at the close of each nine weeks of the
first semester .

At the cl ose of the school year a general

check- up was made b y the committee in the form of a questionnaire sen t to each teacher . 1
I t is interesting to note how closely the findings
for the close of the year tallied with those of the nineweek check- ups with reference to the t ype of errors, and
1

Appendix B

23

the degree of improvement of each type of error apµearing
in written composition .

ijere, as in the other check-up,

spell ing led in the connnission of errors , with grammar,
observation of the margin, and punctuation within the sentence taking second place ; sentence structure and errors
in the use of special marks of punctuation took the third
pl ace ; and punctuation r anked fourth with indf'ntation showing the fewest number of errors .

The improvement of errors

shown in the questionnaire still indicates spelling as being in the lead .

The greastest per cent of improvement was

made in spelling; the next highest per cent was made in observation of margin, grammar and sentence structure .

The

third highest per cent was made in punctuation within the
sentence ; the fourth highest per cent was made in the use
of special marks of punctuation; end punctuation ranked
next in improvement . with indentation having the lowest degree of improvement .
The program for i mproving written expression has
been described in the foregoing pages .

The most important

result of the program, in the writer ' s opinion, is t hat it
has served to make the students of Jarvis Christian Col lege
conscious of their lack of proficiency in English usage ;
that fact al one may be responsible for greater effort on
the part of the students to achieve proficiency in written
expression.
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CHAPTER I V
IMPROVING ORAL EXPRESSION

Proficiency in oral expression is becoming a neces sity for persons who desire to succeed in almost every type
of career .

~ise states that , "It has been for some time,

and it is becoming more and more true each yea:r that business, social, and professional opportunities are limited
for, and completely closed to young men and women whose
speech is not satisfact~ry. 111

A few yea:rs ago , an eminent

engineer told his students of the Cornell College of
Engin~ering that the greatest single cause of failure in
the engineering profession was lack of ability in public
speaking .

The failure in ability to take the plans before

a responsible group and discuss them so that they could be
understood and adopted .
Cross and Carney support this i dea by saying:
"Language is the means of conmrunication of human beings

....

without this mastery of a means of connnunication, all the.
phases of education are meaningless . 112
Margaret Painter comments on this new emphasis that
is being placed on oral expression in the following manner:
"One of the more recent evidences of our realistic phil osophy is the renewed

interest

in and emphasis on

1

oral

Claude M. 1'1ise, et . al . , Foundations of Speech,
Prentice Hall, Inc . , New York: 1941 , p . v .
2

Cross and Car ney , Op . Cit .
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communication, and the reexamination of our goals and
teaching techniques in this field ••• In rela tive terms,
I believe that oral work is still a new born babe with
many of its unexplored potentiali ties awaiting our research.

Certainly vre can boast of many wise scholars and

teachers in oral fields, but to use on comparison:

Is

the teaching of speech as generally accepted as the teaching of arithmetic? 111
It was in keeping with this idea of placing more
emphasis on oral communication that the program for improving oral expression was planned and supervised , by the same
committee that had planned the program for written expres sion .

A meeting was called of all the other instructors

and the Supervisory committee; in this meeting , it was
agreed that every instructor would give the students in
his classes more opportunities for oral expression .

The

instructors agreed to increase, if possible, student participation in class discussions .
Class Discussion
The instructors saw to it that more time was given
in their classes for some type of discussion on the part
of the students .

To put students at their ease , most of

the class discussion was conducted informally, sometimes
being led by students, or at other times by the instruc1

Margaret Painter, 11 Improv:i.ng Methods of Teaching
Speech", The English Journal, March,1948, p . 133.

26

tors .

The instructors always sought to have all members

of the class dravm into the discussion by encouraging them
to either ask questions , or to express some opinions .

Each

instructor kept a careful check on the students ' expres sion for the purpose of detecting whatever errors in grammar, sentence s t ructure and pronunciation the students
might make .

These errors were l isted and the attention of

the person who committed them was directed to them.
she was given a chance to make the corrections .

He or

If the stu-

dent who made the errors could not correct them, some other
member of the class, or t he instructor , made the corrections .
The instructors always sought to establish and keep in the
classroom and atmosphere of friendliness and mutual confidence, and at the same time , the conviction , that oral
expression involved far more than the mere uttering of
words .

Stude nts were urged to see that effective talking ,

whether it was done to one person or to a group of persons
involved correct pronnnciation , clear enuncia tion , maintainance of eye contact with the listener, and approved organization of material to develop one idea at a time and
all of the other characteri stics of good speech .
Book Re12orts
Book reports provi ded another medium used by the
teachers of English , the social sciences, French , and the
courses in religion f or developing vocal expressions .

To

guard against an unnecessary waste of time, the outlines
for these reports were given the s tudents by the instructors, indicating clearly the type of material that was

expected in these reports .
While the upperclassmen were busy with book reports ,
students in Freshman Rhetoric were reading and reporting
on short stories .

These students , too,were given definite

outlines, their outlines being less complicated than the
one used for making book reports .

The Freshmen were given

a bibliography of the available short stories found in the
library, and were allowed to choose what they wsnted to
read and report on after a short time had been g i ven to
expl oratory reading .

Students who had unusual difficulty

in reading or putting into clear understandable words ,
what they read were invited to come in for a conference
with the instructor and , go over the story, before presenting it to the class .

There were times when it would be

necessary for the instructor t o read portions of the story,
in order to explain the author~ s meaning to the students .
This always happened whenever the student ' s comprehension
was lim~ted .

Slowe r

s tudents , coached in this manner,

were able to give c redi table reports in class .
This exercise i n oral reporting of short stories
served more than one purpose :

first, it introduced memers

of the class to a type of literature with which they had
little acquaintance ; second , it gave them a knowledge of
contemporary writers of the short story , for some of the
stories listed in t he reference list were taken from current periodicals ; third , it gave students much needed
practice in organizing and presenting material which they
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had read and fourth, it helped the students to feel at ease
while talking to small groups, thus providing for them the
kind o:f security that Cross and Carney term "the right:ful
heritage of every boy and girl in America--a :feeling of
security in the use of the English Language . " 1
Panel Discussion
The panel discussion, which is another form of group
discussion was used by the instructors for the upper classmen .

These discussions were hel d in public more often than

in the classroom, since they were usually on topics that
were of interest to all of the students .

The courses in

history, sociology , political science, economics , and religion furnished rich and varied opportunities :for oral
expression.

The students l earned through participation in

these panel discussi ons that very careful preparation for
any s peech occasion, whether formal or in:formal is necessary . Monroe says :

"To participate in a ny group discus -

sion, either as leader or as an ordinary member of the
group, requires not only e:ffective speaking but a knowledge of the proper time to speak and to remain sil ent .
Moreover there is the constant necessity of judging the
importance of the remarks of other ~ersons.

Above all one

must have a thorough knowledge of the topic for discussion.112
1
2

Cross and Carney, Op . Cit ., p . 11

Alan H. Monroe, Principles and Types of Speech,
Scott, Foresman and Company, Dallas, Texas, 1939, p. 497.
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As often as was possible , a member of the Supe rvisory
Committee was present , in order to give a critical evaluation of the performance of each student in the light of the
program for improving oral expression .
By the close of the first nine weeks of the school
year, considerable improvement was se en; the most prevalent
improvement was noted in the organization of material .
Careful coaching by the instructors helped the students to
develop skill in speaking to a point .

The instructors and

the students participating in the panels could really
appreciate the work that had gone into the preparation of
these panel discussions .

This effort was not wasted, how-

ever , for at di~ferent times some of these same students
participated in Y. M. C. A. or Y. VI . C. A. programs , in
the Sunday evening C. Y. F. meeting , and in formal class or
club meetings, the classroom training in organization of
material and improved delivery were noticeable .
Current Event Reviews
The review of curr ent events is given by Helen I .
Davis in her book on practical projects for improving both
oral and written composition as one of the best tools that
the teacher can use to increase reading comprehension and
to develop the art of relating what has been read . 1
Classes in English and history were especially concerned
with reporting current events.
1

The students of the freshman

Helen I. Davis, Some Practical Projects for the
High School English, Isaa c Pitman Sons, New York, 1931 .
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class were subscribers for the Reader ' s Digest .

From the

Reader ' s Digest they were assigned definite articles for
reviewing , and they were also permitted to use such periodica ls in the library as Time, Newsweek , Current Event
Magazine and others of a similar nature .

Here as in the

review of short stories they were given an outline to follow in the organization of the material .

Students were

required to place the material on index c ards and to practice an extemporaneous presentation of the material .

They

were required to practice repeatedly until their reviews
could be given fluently .

The grammar , the sentence struc-

ture, the pronunciation and enunciation and the contact
with the audience were carefully checked; first, by the
instructor of the class; and second, by a member of the
Supervisory Connnittee, who was requested to do so by the
instructor of the class, if it were possible for any member
of the connnittee to be present .

At the close of each

review a brief period of discussion was given in which the
errors in composition were corrected .

The errors found

to occur most frequentl y in these reviews were gra:nunatical
errors which consisted of a l ack of agreement between verbs
and their subjects ; pronunciation, which ranked second ; and
sentence structure , which ranked third .
Participation in Chapel Programs
It has long been the custom at Jarvis College to
expect and provide for student participation in the chapel
exercises .

These exercises are scheduled to occur on

Wednesday and Friday of every week during the school year ,
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at eleven o ' clock in the morning .

Several young men come

to the college to prepare for the ministry, because, one
purpose of the college's existence is to train persons for
religious leadership ; these students have always been
required to be active in the chapel exercises, as well as
all other religious activities of the college .

The members

of the Supervisory Cormnittee were able to secure , from the
chapel committee, a wider student participation in these
exercises .

Student organizations such as the Student

Council, the Y. W. C. A., the Y. M. C. A . , the C. Y. F . ,
the social clubs , and the different classes were all given
a date to have charge of the chapel program.

Each group,

class, or club was sent a formal letter inviting it to
accept the suggested date .

The group , class or club sent

an acceptance in writing to the chapel connnittee, and then
set about the preparation of its program.

All student

organizations have faculty supervision , and these programs
were prepared under the direction of the sponsors .

The

sponsors were careful to guide the students in the choice
of material , as well as in the preparation for its presentation .

Some memb er

of the Supervisory Committee w~s always

present at these publ ic programs to observe the speech of
the students during their performance .
Inter- Collegiate Debating
Debating has l ong been used by the schools and colleges to develop proficiency in speech and in clear logical
thinking .
11

Debe.ting, if used systematically will be effective
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in training students not to swallow statements whol e, not
to accept without question whatever newspapers or magazines
print, not to confuse belief with conviction • • • not to
see only one side of the question , but to be independe nt
thinkers, capable of weighing the opinions of others .

All

the faults mentioned can be overcome by training in the
art of debating . 11 1.
Sarett and Foster said, with reference to the importance of debating in oral expression that a knowledge of
the rules of logic and of evidence is just as much needed
in everyday experiences, for the reaching of sound conclusions as it is in parliamentary debating .

It makes no dif-

ference whether the argument is formal or informal, written

or spoken, • • • it makes no difference whether the argument is addressed to one thousand persons or to one person.
No man can win the desired effect except through application of the fundamental principles of logic and persuasion
to his specific purpose . 2
Jarvis College teachers have for a long time r e cognized the importance of debating in the training of students
in oral expression ; the first debating club was organized
in 1925.

The club has not been active all of the time

since its first organization, but it was re- organized in
1941.

Last school year the debating club was sponsored by
1.Ibid.
2

Sarett and Foster, Basic Principles of Speech,
Houghton Mifflin Company, Boston: 1936, pp. 435- 436 .
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the instructor in sociol ogy .

Students who were interested

and whose scholarships permitted were encouraged to become
members of the club.

A team was developed, composed of

persons from all four of the classes , with only two members
from the senior class .

This team competed with the follow-

ing schools and colleges :

Prairie View A. and M. College,

Prairie View, Texas ; Tillotson College , Austin , Texas ;
Paul Quinn College, Waco , Texas ; Texas College , Tyler ,
Texas; Arkansas State College, Pine Bluff, Arkansas ;
Southern University, Scotlandville, Louisiana; and Alcorn
College, Alcorn, Mississippi .

In all of these contests,

the members of the team won for themselves creditable commendations .
From time to time, a member of the Supervisory Committee was invited to sit in on practices and to criticize
the performance of the members of the team.

The errors in

grammar, sentence structure , pronunciation , enunciation,
and general stage d e corum were noted and brought to the
attention of the persons who made them.

Before the team

made its first public appearance , most of the errors in
speech had been eradicated .
Dramatics
The dramatic club, organized in 1916, when the
school was young , has functioned from year to year to offer
the students a medium for oral expression.

The rehearsals

for one- act plays started the first week in October, during
the school year of 1947-48.

The reason for the earlier

beginning was to try to increase the number of plays that
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was given for the year .

The pronunciation, enunciation,

and manner of eypression were censured by the sponsors ;
corrections were made also .

A representative from the

Supervisory Committee was asked to criticize the performance
before it was staged .

This was done bees.u se of the desire

on the part of the sponsors to co- opera te in the program
for i mproving the oral expression of the students .

It hap-

pens that a person who has not been intimately associated
with a project can see the discrepancies bett er than one
who is too closely associated with it ; it is the opinion of
the writer , that this in itself , was one reason for the
sponsor ' s invitati on to a member of the committee to
criticize a play , before it was staged .
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CHAPTER V
SUMMARY, FINDI NGS , CONCLUSION , AND RECOMMENDATIONS

Summary

The program for improving the English usage of the
students of J arvis Christian College, Hawkins , Texas , was
created and put i n t o operation early in the school year of
1947- 1948 .
A Supervisory Connnittee was organized to plan and to
direct the work of improving both the oral and written
expression of the students of the college .
this committee was :

Phe work of

(1) to give proficiency tests in Eng-

lish to determine the weaknesses of the students in English
usage ; (2) to draw up a set of standards for correcting
written comrosition ; ( 3 ) to supply all instructors with a
copy of these standards ; (4 ) to make periodic check- ups to
determi ne the progress made by the students in written composition; and (5 ) to arrange increased opportunities for
oral expression on the part of the students .

These opn or-

tunities for oral expression were given through class discussions, book reports, panel discussions, current event
reviews, participation in chapel programs, inter- collegiate
debating, and dramatics .
Chapter I outlined the problem and gave the methods
of the study ; chapter II gave a review of the literature
related to the problem; chapter III described the program
for improving written composition, and the findings that
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resulted from the program, chapter IV gave the description
of the program for improving oral expression , and the findings of the program .
Findings
The proficiency tests reveal ed that the more prevalent weaknesses of the students of Jarvis Christian College
were incorrect spelling , inadequate vocabulary, errors in
grammar , especially those involving l ack of agreement between the verb and its subject , and lack of agreement
betv,een pronouns and their antecedents ; errors in punctuation and errors in arrangement of material .

Errors in

arrangement were rev eal ed only in the Quick Placement Test
for Veterans , which was given to all of the students except
the freshmen .
The check- up for the first nine weeks revealed the
errors in written c omposition as shown by the fol der work
of the students .

These were :

errors in spelling , grammar ,

observation of the margin on both sides of the paper , punctuation within the sentence , sentence structure , errors in
the use of spec ial marks of punctuation , end punctuation ,
and indentati on .

The perc entage of each was 26 per cent

for spelling ; 1 5 per cent for grammar , 1 5 per cent for
observation of the margin, 1 5 per cent for punctuation ·1ithin the sentence , 9 per cent for sentenc e structure , 9 per
cent for special punctuation , 6 per cent for end punctuation , and 4 per cent for indentation .
The check- up for the second nine weeks reveal ed that
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the total number of errors made for the period, by the
students was 3 , 396 as compared with 4 , 500 of the first nine
weeks .

The per cents were 21 per cent for spellinp, 15 per

cent each, for gra.nnnar , observation of the margin and sentence structure .

Ten per cent for end punctuation and 9

per cent each for punctuation \rlthin the sentence and special marks of punctuation, and 5 per cent for indentation .
The program for improving oral expression revealed
that the most prevalent errors made bv the students in
speech were incorrect pronunciation, errors in grammar ,
which consisted of a lack of agreement between v erbs and
their subjects , and pronouns and their antecedents .

There

was no criteria set up for making an actual count of the
errors in oral expr ession, therefore a definite percentage
of improvement can not be given , but observation s.howed a
decrease in these errors which was noticeable by the end
of the second nine weeks .
Conclusions
The conclusions dra~m from the findings were :

( 1)

the students of Jarvis Christian College had certain weaknesses of expression both oral and written .

(2 ) These

weaknesses could be in.proved to the extent that the students could become reasonably proficient in English usage ,
if something were done to make them more conscious of the
importance of correctness of expression .

( 3 ) The English

teachers cannot accompl ish much toward improving the English usage of the students without the co- operation of the
instructors of all the courses offered .

( 4 ) In order to

create appreciation for English and to develop the theo-
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retical values, students must first, be given a practical
foundational knowledge of the fundamentals, which would
make possible a greater skill in ~nglish usage .

(5) This

knowledge of fundamentals can be gained through participation in such a program for improvement as had been presented
in this study .

(6) It is only logical to assume that

students whose mastery of fundamentals in both written and
oral e~pression showed a positive degree of improvement,
will enter school in September, 1948, with a better working
knowledge of English than they had last September.
Recommendations
The writer makes the following recommendations:
(1) That the program for improving the English usage of
students, or a similar program be adopted by any college or
school which might have a problem in the lack of proficiency in the English usage of its stud~nts .

( 2) That the pro-

gram be carried on until the desired i mprovement is accomplished , and (3) that more emphasis be p laced on the teaching of fundamentals of grarmnar in secondary schools so that

the lack of English proficiency will not handicap students
during their college careers .
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APPENDIX A
STANDARDS FOR CORRECTING WRITTEN COMPOSITION
I . Arrangement

A. The Title
1 . The title of written composition should
be placed on the first line, as near the
center of the line as possible , use two
lines if length of the title makes it
necessary .
2 . Every word of importance in the title
should begin with a capital letter .
(a) Only the interrogation mark or
the exclamation mark should be
placed after the title; most
titles should not be followed
by any mark of punctuation.
(b) Original titles should not be
italicized nor inclosed in
quotation marks .
(c) The title should not be repeated
on subsequent pages .

B. The Composition's Spacing
1 . The Margin
(a) A space of one and one-half

inches should be left for the
margin on the left of the paper:
a space of one inch or one and
one- half inches should be left
on the right side of the paper
for the margin on the right;
this margin should be kept
straight .
(b) A space of one inch should be
left between the title of the
composition and the beginning of
it .
(c) A space of one inch should be
left, or one-half inch should be
left at the bottom of the page .

2 . Indentation

(a) The first line of every paragraph should be indented onehalf inch from the margin on the
left .
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(b) Paragraphs should be used to indicate

divisions of thought .

(c) Indentation for the beginning of each

paragraph should be uniform throughout
the page .

C. The Mechanics of Writing
1 . Penmanship
(a) The writing should be leg ible; all

letters should be correctly formed;
T ' s should be crossed, and I's should
be dotted.
(b) The pages should be numbered by using
Arabic numerals in the upper right hand
corner . The first page should not bear
the numeral one, for this is obvious .
(c) Words should not be crowded on the lines;
the hyphen should be used cautiously
at the end of the line. Care should be
taken to divide words only between
syllables . qords of one syllable should
not be divided .
D. Endorsement of Papers
1 . Folding of papers
(a) Only short papers should be folded;

these are papers not exceeding six
pages.
(b) Papers should be folded do,m the center
lengthwise , evenly, and neatly .
(c) Longer papers, those excee ' ing six
pages,should not be folded, but the
pages should be fastened together .
2. ~ndorsement forn
(a) Endorsement should be placed on the back

of folded paper , near the top and written from the fold .
(b) Student's name should appear first,
followed by the course title and number,
date of assignment, and the name of the
instructor .

3 . Mechanics of Composition
(a) Spelling
(1) All errors in spelling should
be carefully checked by inclosing the misspelled word in
a circle and by placing 'sp '
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over it .

( 2) 'fords incorrectly hyphenated should be
(3)
(4)
( 5)
(6)

consi dered misspelled . ~ords should
be divided only between syllables .
Words incorrectly capitalized should
be considered misspelled .
Words incorrectly abbreviated should
be considered misspelled . Only standard abbreviations should be used .
~ords in which the apostrophe is incorrectly used should be considered misspelled .
Words containing any incorrect formation of letters should be considered
misspelled .

(b) Punctuation

(1) End Punctuation
a . An appropriate mark of punctuation should be found at the
end of every complete sentence
and every virtual sentence .
Any variation from t his should
be considered incorrect sentence structure .
b . All standard abbreviations
should be followed by a period .
c . Figures and letters used in
numbering should be followed
by a period .
2 . Punctuation Within the Sentence
( a) The Comma

Only correct usage of the comma
should be permitted ; guard against
the over use of the comma . Some
of the uses of the comma that may
be encouraged are :

(1 ) The clauses of a complex sentence
shoul d be separated by a connna .

( 2 ) Items listed in a series should be

separated by commas .

( 3 ) The day of the month in dates , and the

name of the city in place n ames shoul d
be followed by a connna .
(4 ) All parenthetical material, or any
inserted express ion should b e set off
bv c ommas .
(5) The clauses of a compound sentence if
they are separated a coordinating conjunction should be punctuated with a
comma preceding the coordinating
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conjunction.11

yes 11 and "no", and the names
of persons in direct address should be
followed by a comma.

(6) The terms,

(b) Other marks of punctuation used within the sentence.

(1) The Semi-colon
The semi-colon may be considered
correctly used , when it is used between
the clauses of a compound sentence if
the coordinating conjunction is o;ftted .
(2) The Colon
The colon may be considered correctly used if it be used in any of the
following ways:
a . If used to introduce long
formal quotations.
b . Before explanations, illustrations, or a series of items.
c . If it follow the name of the
city, listing bibliographical
material.
(3) Quotation Marks

All direct quotations should be
1nclosed in quotation marks .

THE

RESEARCH PAPER

All research papers should contain the following:
I. The outline
A. Types of outline
1. The sentence or the topical outline may be
used .
B. The form of the outline
1 . Roman numerals should be used to designate
large topics .
2 . Capital letters should be used to designate
large topics and sub- topics of importance.
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3 . Arabic numbers should be used to designate
topics of less importance .
4 . Small l etters of the a l phabet should be used
to indicate topics of l east importance .
II . The Introduction
A. The Introduction Should Do Two Things
1 . I t should state the purpose of the paper .
2 . It should define the terms used in the title ,
i f there should be terms that need defini ng .

III . The Body of the Paper

A. Each l arge heading or topic of the outline shoul d
be treated in separate sections .

1 . The sub- topics of l east importance and topics
of l ess importance should be tpeated in separate paragraphs .
IV . The Conclus i on
The conc lusion should contain the fol lowing :

A. A Swmnary
1. A brief summary of the discussion c ontained in
the paper should be given i n the conclusion of
the paper .
2 . The f i ndings that resul ted from the research
shoul d be listed in the concl usion .
V. The Bibl iography

A. Sources of the material used in the paper shoul d
be l isted i n this manner :
1 . Books

Author ' s name (last name first)
Title of the book (underscored)
City of publication
The name of publisher
Yesr of pub lication
Pages from which material was taken .
Example:
Chambers , R . ~ ., Sir Thomas Moore ,
London : Cape Publishers ,
1 935, pp . 56- 72.
2 . Periodical s
(a ) Ther e is a slight variation i n the
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listing of periodicals in the bibliography.
Example: Lawton, H. 1v. "Bishop Goodwin ' s
1 Man in the Mocrel 1 11
Review of English
Studies, Vo. II, London, 1931, pp . 23- 35 .
3. The names of the authors of the bibliography should be listed in alphabetical order ,
the order being determined by the last name
of the author .
B . Footnotes should be used to indicate all borrowed
material used in the paper . They may be placed at
the bottom of the paper, set off from the main
text of the paper by a line, approximately two
inches long beginning at the left-hand margin .
Each footnote should be indented one-half inch, and
should be introduced by a numeral followed by a
period .
The endorsement of the research paper ma.y
appear on either the title page or a separate page
referred to as the 'Fly Sheet .'
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APPENDIX B
Instructor ' s Name
Division -------------~Department _______
Courses Taught
In which phase of written composition do you find
the greatest number of errors occurring?
I . Arrangement

!l
(l

Spacing
Indentation
Observation of margin on both sides

II . Mechanics
{
{

Spelling
Errors in grammar
Errors in sentence structure

III. Punctuation
Errors in the use of end punctuation
Errors in the use of punctuation marks
within sentence
( ) Errors in the use of special marks of
punctuation
Have you made a conscious effort to help students
improve in each of these phases of written composition
wherever there was a need for help? Yes
No
In which of these phases have you noted the most
marked improvement?
I . Arrangement

(l
(l
(
(

Spacing
Indentation
Observation of margin on both sides

II. Mechanics
(
(

Errors in spelling
Errors in sentence structure
Errors in grammar

III. Punctuation
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Errors in the use of end punctuation
Errors in the use of appropriate marks of
punctuation within the sentence
Errors in the use of special marks of punctuation
What opportunities have been given in your courses
for oral expression?
Have you noted any improvement in oral expression
on the part of the students in these courses?
If this program, attempted this year, is carried on
for four years , would you expect the students of the present
freshman class to develop a greater skill in English usage
than the seniors of this year seem to possess?
Yes

No

Have you any connn.ent to make on the program as it is being
carried out~ If so , comment freely .
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APPENDIX C
A

QUICK PLACEMENT TEST FOR VETERANS

Directions :
Correct every error in grammar , punctuation , spelling and arrangement .

We was down by the crick fishing yesterday when the
tunder and lightening begun .
damage in certain places .

1'hey said it caused noticable

Coming in from the fishing trip

a big oak tree laid in the road.

After we set down for a

while we got our breathe then we pulled it off of the road
Since it was very heavy .
our strengt .

all of we boys must of use all

My mussels is still soar .

a air plain come by.

"Y.hen we finished

Rite after it come a motorcycle cop .

He said alright b oys thats a fine job Its a good thing you
coulda ben hear , otherwise somebody might of ben killed
Some people never learn nothing abowt drivein~ .
drivers never thinks of others.

To many

when we reached home my

dad sayed he knowed we was alright but my mother sayed she
was escared allmost to all the ti.,,,e we was gone .

I dont

guess we should a went out with them clouds in the skie .
When Im a avaiter Ill pay more intention to the weather .
How to Score·
Subtract two from one hundred for every obvious
error which the student f ails to correct .

